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Introduction

At the center of the present book lies the phrasal verb, one of the most notorious
structures that learners of English have to master. Describing how learners approach the

phrasal verb, Celce-Murcia and Larsen-Freeman (1999: 425) state that

most ESL/EFL students will find such verbs strange and difficult. Yet they are ubiquitous
in English; no one can speak or understand English (...) without a knowledge of phrasal
verbs. Because they don't realize this, some nonnative speakers of English have a
tendency to overuse single lexical items where a phrasal verb would be much more

appropriate (...)

The reason behind choosing this aspect of investigation for the subject of this book is
getting insight into an aspect of English desired from the viewpoint of its native
speakers, but problematic when approached by non natives, even at an advanced level
of their educational path (e.g. Dagut and Laufer 1985).

After literature review in Chapter 1, where different approaches to phrasal verb
definitions are discussed, phrasal verb is defined as a union of “a verb proper and a
morphologically invariable particle that function together as a single unit both lexically
and syntactically” (Darwin and Gray 1999: 76-77), e.g speak up. In terms of

compositionality, there are three possible configurations:

o the verb and the particle retain their lexical, directional meaning (“directional PVs”),
e.g. come back,

e the verb retains the literal meaning, while the particle adds an aspectual meaning
(“aspectual PVs”), e.g. read through,

e both the verb and the particle occur with an opaque, idiomatic meaning (“idiomatic

PVs”), e.g. come across



(Celce-Murcia and Larsen-Freeman 1999; Quirk et al. 1985; Armstrong 2004).

The present book aims to investigate in what ways learners use phrasal verbs,
looking into the phenomenon of avoidance. The main research aim is to find out how
the semantic categories of PVs are distributed in learners as opposed to native speakers,
and whether the distribution of learners' semantic PVs is inversely proportional to the
level of PV idiomaticity, as observed in native speakers' use. Namely, whether Polish
EFL speakers use the idiomatic semantic category of PVs least of all compositional
categories. The major empirical part consists in quantitative and qualitative analysis
involving semantic division of phrasal verbs in both learner and native speaker groups
into compositionality categories in order to find out proportions of compositionality use
to answer the major research questions put forward at the beginning. It needs to be
stressed that careful analysis of the English language and meticulous testing procedures
(Darwin and Gray 1999) are necessary at this part of this book. The last concern of
phrasal verb avoidance is the verification of the influence of L2 exposure on PV use
among Polish EFL speakers.

The empirical research was based on a corpus of spoken learner English
PLINDSEI (Jendryczka-Wierszycka 2006) and its comparative corpus LOCNEC
(Gilquin et al. 2010). Both corpora were POS-tagged in order to gain access to possibly
all phrasal verbs in the corpus. The process of improving the accuracy of POS-tagger
for the purpose of tagging spoken learner data is the focus of a separate section of the
thesis.

this book consists of four chapters. As a springboard for the subsequent semantic
analysis of PVs, Chapter 1 discusses different theoretical approaches to the phrasal verb,
its classification, and presents studies on phrasal verbs focusing on their use by non-
native learners of English. Chapter 2 introduces the methodology crucial for conducing
corpus linguistic research and sets it in opposition to the so called armchair linguistic
data collection procedure (Fillmore 1992; Rusiecki 2006). Corpus annotation, essential
especially for research of linguistics on the verge of vocabulary and grammar, is
discussed in section 2.3: Data Annotation as an extension of corpus linguistic research.
Chapter 3, in turn, provides a thorough description of the application of native language
trained annotation tools to non-native spoken corpora on the example of the PLINDSEI

corpus, which is the corpus used for the empirical research presented in Chapter 4. The



challenges and ways to address them are also specified therein. The final chapter merges
the learner and the semantic research mentioned in section 1.4 into an empirical study,
where phrasal verbs used by native and non-native users of English are compared in
terms of their general and compositional use. Research questions are put forward and
verified in the last chapter and, ultimately, claims concerning the roots of PV avoidance
are voiced. They are strictly related to the pedagogy of the phrasal verb, that is how
phrasal verbs are taught at schools. As a result, the interpretation of PV avoidance is the
manner of PV presentation that has its roots in syntactic and lexical difficulty of PVs.
Finally, Conclusions sum up the results obtained in the present book. Areas that need
further investigation are also indicated. this book comprises 16 consecutively numbered
Appendices, which are indispensable for a better comprehension of the present thesis.

For reasons of space, they are attached in separate files.



